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Figure 5. "Global Child Labor" wiki presentation site (by Team D) 

In summary, the assignment satisfied the course objective of enabling students to develop an 
understanding of the historical foundations of social work and the current structure of the social welfare 
service delivery system. This was accomplished through an online collaborative learning activity that 
yielded additional benefits in the way of student cohesion and the development of technological and 
teamwork skills. While the sample size appears small, it is reflective of registered class size. The 
assignment completion rate was 94.5% across the two years. 

Overall, students' rubric-based reviews of other teams' completed wiki sites were positive. Qualitative 
comments were indicative of students' mastery of the learning objectives as well as their personal growth 
from completing the assignment. Few negative comments were offered. 

Discussion 

The switch in the delivery format of the Social Welfare and History course from traditional face-to-face 
lectures to asynchronous online learning was made primarily in response to increasing student 
enrollments and limited availability of classroom space. The switch was done by incorporating lectures, 
discussions, and assignments into an online learning environment within the ANGEL LMS. Students in 
the online course were required to undertake a team-based wiki presentation assignment on a social 
welfare issue of their choice, for which Google Sites was used as the platform. 

The process of completing the wiki assignment was met with limitations, both anticipated and 
unexpected. The lack of immediacy and person-to-person accessibility of the instructor and peers was 
identified as an area of limitation of the asynchronous online format. Time delay in accessing additional 
information from the instructor, as well as in meeting with teammates, was another shortcoming of the 
wiki assignment in terms of the way it was implemented. In an attempt to address this problem, a chat 
room was established within the ANGEL site for the course to encourage and allow students to hold 
synchronous virtual meetings. That facility was used occasionally by the student teams. Additionally, the 
instructor was also able to join in on the virtual meetings and/or meet with student teams on campus upon 
request to provide input and assistance. Other problems and issues that arose were student specific, 
such as failure to respond to e-mail requests from the instructor to meet in person. One recommendation 
for the future would be to schedule one or two live class meetings on campus or using a 
videoconferencing tool like Skype or Adobe Connect, during which the instructor could provide 
clarification on students' most frequently asked questions in relation to the assignment, follow up on their 
progress, and give them the opportunity to seek further advice and guidance. 

Another recommendation is for an improved orientation to the online learning course, environment (in this 
case, ANGEL), and assignments to take place prior to the start of the semester. A detailed introduction to, 
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and training in the use of, the online learning environment could be incorporated into the Department's 
new MSW student and annual faculty orientations. Lastly, some students did not have the same access 
to one another as some of their classmates did through other face-to-face courses they were enrolled in 
that semester, due to their registration status in the program (part time, non-matriculating). It is 
recommended that in future offerings of Social Welfare and History, the course instructor hold on-campus 
meetings at regular intervals throughout the duration of the course to help mitigate this inequality and 
reduce the isolation that may be experienced by those studying entirely online in a given semester. This 
would effectively bring the course into a blended or hybrid format. Doing so, however, may reintroduce 
other barriers such as the shortage of classroom space. 

Conclusion 

The course described in this paper was offered in online mode for the first time in the MSW program at 
FGCU in 2010, with the wiki assignment also being conducted in this mode for the first time in that year. 
Online learning has experienced tremendous uptake at academic institutions in the U.S. and worldwide, 
and as a result, learning technologies such as LMSs have become more sophisticated and user friendly; 
the same applies for Web 2.0 technologies such as wikis. These developments parallel student use of 
technology for communication and social networking purposes in other facets of their lives. 

The change in course delivery format and the limitations of unequal technological skills of students posed 
some challenges and delayed access for some students to information they required. However, the need 
to have face-to-face contact time with the instructor and team members was offset by the flexibility arising 
from the ability to participate asynchronously, and the team-based wiki assignment enabled students to 
learn about social welfare issues and social policies through collaborative knowledge building and 
exchange with team members as well as through peer review and critique of other teams' work. The 
outcome was captured through the rubric reviews by all students. All in all, the results support the 
conclusion that students were successful in achieving the targeted course objectives through the 
completion of the wiki assignment, and that they enjoyed and benefited immensely from the experience. 
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Appendix A: Peer Review Marking Rubric 

 

TEAM REVIEWED: __________________________________   DATE: ________________ 

 

Wiki Site Name: ____________________________________________________________ 
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 16 12 8 2 Total 
Introduction The introduction is 

compelling and 
provides motivating 
content that hooks the 
viewer from the 
beginning and keeps 
the audience's 
attention. 

The introduction is 
clear and coherent 
and evokes interest in 
the topic. 

The introduction does 
not create a strong 
sense of what is to 
follow. 

The introduction does 
not orient the 
audience to what will 
follow. 

 

Content/ 
organization 

The content includes a 
clear statement of 
purpose or theme and 
is creative, compelling 
and clearly written. A 
rich variety of 
supporting information 
contributes to 
understanding the 
project's main idea. 
Events and messages 
are presented in a 
logical order.  

Information is 
presented as a 
connected theme with 
accurate, current 
supporting information 
that contributes to 
understanding the 
project's main idea. 

The content does not 
present a clearly 
stated theme, is 
vague, and some of 
the supporting 
information does not 
seem to fit the main 
idea or appears as a 
disconnected series of 
scenes with no 
unifying main idea. 

The content lacks a 
central theme, clear 
point of view and 
logical sequence of 
information. The 
viewer is unsure what 
the message is 
because there is little 
persuasive information 
and only one or two 
facts about the topic. 
Information is 
incomplete, out of 
date, and/or incorrect. 

 

Graphics The graphics and/or 
animation assist in 
presenting an overall 
theme that appeals to 
the audience and 
enhances concepts 
with a high impact 
message. Graphics 
explain and reinforce 
key points during the 
presentation. 

The graphics and /or 
animations do depict 
and assist the 
audience in 
understanding the flow 
of information or 
content. 

Some of the graphics 
and/or animations 
seem unrelated to the 
topic/theme and do 
not enhance concepts. 

The graphics and/or 
animations are 
unrelated to the 
content. Graphics do 
not enhance 
understanding the 
content, or are 
distracting decorations 
that detract from the 
content. 

 

Video/audio 
effects 

Added video/audio 
effects enhanced the 
presentation of the 
Wiki while promoting 
the message. The 
additions were 
appropriate, greatly in 
step with the topic and 
without technical 
difficulty (i.e., slack 
time). 

The use of video/audio 
effects added to the 
Wiki presentation but 
with limited effect in 
promoting the 
message. 
 
The additions were 
somewhat associated 
with the topic. 
 
There was some 
technical difficulty. 

The video/audio 
effects were present. 
They were not 
associated with the 
topic and had limited 
effect in promoting the 
message of the wiki. 

None used.  

Text The fonts are easy to 
read and point size 
varies appropriately for 
headings and text. 
 
Use of italics, bold, 
and indentations 
enhances readability. 
 
Text is appropriate in 
length for the target 
audience and to the 
point. 

Sometimes the fonts 
are easy-to-read, but 
in a few places the 
use of fonts, italics, 
bold, long paragraphs, 
color or busy 
background detracts 
and does not enhance 
readability. 

Overall readability is 
difficult with lengthy 
paragraphs, too many 
different fonts, dark or 
busy background, 
overuse of bold or lack 
of appropriate 
indentations of text. 

The text is extremely 
difficult to read with 
long blocks of text and 
small point size of 
fonts, inappropriate 
contrasting colors, 
poor use of headings, 
subheadings, 
indentations, or bold 
formatting. 

 

Citations Sources of information 
are properly cited and 
the audience can 
determine the 
credibility and 
authority of the 
information presented. 

Most sources of 
information use proper 
citation format, and 
sources are 
documented to make it 
possible to check on 
the accuracy of 
information. 

Most sources of 
information use proper 
citation format, but 
without making it 
possible to check on 
the accuracy of 
information. 

There were no 
citations of information 
or sources used. 
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Use of the rubric: 

 Take time to review your assigned team's wiki project. Read to understand and comprehend. 
Study any links, webcasts, or podcasts. Based upon your reviewing the wiki site, address each of 
the areas above. This is not a popularity contest, so use critical thinking and be realistic about 
your grading. I will also be grading each project as well. 

 Add comments below or in the message box provided in the assignment dropbox. Save your 
completed rubric. Give it a new name, i.e., rubric_teamone. Then, upload it to the assignment 
dropbox by the due date. 

 

COMMENTS: 
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